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Specific project, teaching method, and technique 
The project I plan to pursue is called Literacy-based Elementary Social Studies (LESS) program.  The LESS program will provide a list of selected high quality children’s books that could be used as a basis for teaching the ten thematic strands of social studies identified by the National Council for the Social Studies (NCSS) in 1994
, along with developed lesson plans that use these books as anchors to address social studies themes. The LESS program will be a resource for K-6 pre-service and in-service teachers to improve students’ reading and social studies knowledge, skills, and values.
The LESS program will be based on a learner-centered learning and teaching philosophy. Teacher candidates and the instructor will work out the criteria for book selection for LESS using available literature. Teacher candidates will have the choice of selecting their own favorite children’s books and build them into lesson plans to help themselves and other colleagues in their future teaching.  
The LESS program will encourage all learners to construct content knowledge, refine reading and social studies skills and develop civic values to understand and live in this increasingly interdependent and culturally diverse world. Through the LESS program, teacher candidates will clarify and expand their understanding of Howard Gardner’s Multiple Intelligence Theory and put the theory into practice. While no single learning activity could accommodate all eight types of intelligence at once, most activities in LESS will speak to two or three intelligences at the same time and different learning styles. For example:  teacher-guided, planned whole class discussions,  creation of timelines of a historical or human event showing Time, Continuity, and Change, to interpret social studies events within a time context (one of the ten NCSS themes/standards, creation of artifacts such as collages, murals or other types of art work representing the stories read in the books, playing games in whole class or small group settings after students read about games around the world, trying out food, clothes, and musical instruments they read about from other cultures, singing, performing, keeping a journal, writing to authors of their favorite books and retelling the story to younger grades, and participating in a field trip to the Lime Hollow Nature Center or the 1890s House in Cortland to model how to connect the social studies curriculum with the community. 
Significance of the project with special regard to its use in the classroom
Based on my observation and the research in the field of literature-based elementary social studies, I believe literature and social studies teaching have demonstrated a persistent, meaningful connection. McGowan, Erickson and Neufeld (1996) make the following observation: 
Educators have long argued that many features of trade books, particularly their detailed descriptions, complex characters, and melodic passage, allow your readers to construct understanding in powerful ways. The potential that these books hold for promoting citizenship learning has made literature-based instruction an appealing option for many social educators.  
High quality children’s books have great potential as social studies teaching tools. The books have the potential to accomplish many goals, but not limited to the five I list here. The LESS program will 
1. Provide knowledge about unfamiliar cultures and places that one does not usually get to experience first hand (Krey, 1998). For example, the Patchwork Path (by Bettye Stroud, 2005) provides rare and invaluable experiences about the children and the Underground Railroad.

2. Provide learners with an insider’s perspective that highlight and appreciates the emotions of human events (Krey, 1998) so different from the teacher candidates’ and instructors’ experiences. Good stories, for example, such as Molly Banneker, address how an indentured servant feels as she boards a ship bound for America and how a slave feels as he is sold on an auction block after he was kidnapped from Africa, where he was a prince. The affective domain is very much neglected in public schools and children’s literature could make the best connections between academic and social curriculum. 
3. Presents a holistic picture of a human event by offering the reader with much more than “survey” textbooks usually provide (Krey, 1998). Stories help make the social studies curriculum more relevant and meaningful for students.   
4. Presents readers with a balanced view between the facts of human events and the human characteristics of the people involved (Krey, 1998). Most textbooks provide dry summary statements that include dates, names of places, names of famous people, and timelines of major historical events. Through the reading of biographies, the teachers can target the Individual Development and Identity, one of the ten thematic strands in NCSS’s social studies, as students are led to empathize with the individuals they read about.  
5. Provides learners with the opportunity to identify with characters, events, and emotions that are similar to their own personal experience. For example, reading Sadaco and the Thousand Paper Cranes, (by Eleanor Coerr, 1977) students could empathize with Sadaco and understand the concept of peace from the perspective of war victims. 
So, LESS is more. LESS is more about integrating social studies into literacy as social studies is a subject that does not mandate national testing despite the fact that research supports a literature-based social studies approach and shows that reading achievement of students have improved after teachers used the intervention programs based on literacy and social studies (Hinde et al, 2007). 
Long-term effect of the project on future classroom populations 
In EDU375 Teaching Elementary Social Studies, the course I have been developing since I came to teach at SUNY Cortland in fall 2005, I have already used children’s trade books as a basis for teaching social studies in several units. For example, in the unit of teaching about the concept of citizenship, which is in New York State Social Studies Learning Standard V: Civics, Citizenship, and Government,  I demonstrated how to use Molly Banneker, (by Alice McGill) a children’s book, as an anchor book to plan an entire semester’s curriculum and instruction for 5th grade social studies curriculum. In this lesson, students read the story aloud, read the story on their own, discussed the illustrations of the pages in the book, and provided six reading responses to the book through higher-order thinking activities (Harvey & Goudvis, 2000). 

To help me develop the LESS program, I applied and was awarded the Teaching Innovative Grant by Faculty Development Center in 2006. My work for this grant serves as a springboard for this project. Based on the results from the grant, I 
· presented a paper entitled “Journey through biographies: Linking elementary social studies with multicultural literacy” at the 85th Annual Conference of the National Council for the Social Studies (Nov. 30, 2005, Kansas City). 

· Based on the presentation, I wrote a journal article entitled “Notable Trade Book Lesson Plan: Amelia to Zora: Twenty-six women who changed the world”. The peer-reviewed electronic journal Social Studies Research and Practice (http://socstrp.org/index.cfm) has accepted my article and will publish it in its fall (November) 2007 issue. 
I would like to use and share the LESS program as a connecting model to teach elementary social studies method courses as well as in my graduate classes with other interested faculty members who teach similar courses. For each of the selected high quality children’s literature, I will engage our teacher candidates and in-service teachers in a unique experience of adopting a five-step integrated model of planning social studies. The five steps in this model are identifying the major purpose of social studies as civic competence, making connections with one or more of the ten NCSS social studies thematic strands, experiencing the classroom activities using the children’s books, asking focus questions for a thematic teaching unit, and creating a thematic teaching unit (Krey, 1995). 

If the LESS program is funded and supported, I will use my release time to select high quality books, explore and develop lesson plans. I will design and implement lessons, and reflect on them with the students. Then, I will continue to write up my experiences and lessons learned from using this model. A research proposal is being written up to test the effects of the LESS program on the reading achievement of elementary school students. 
I have the intention to publish journal articles in journals such as Social Studies for the Young Learners, Journal of International Education, and Social Studies Research and Practice. I will continue to present at regional and national conferences of reading and social studies to share with people in the field about what I did and what I would like to learn as the program evolves. I am considering publishing (both writing and editing chapters) a book with chapters focusing on how to use each of the selected high quality children’s books to teach the ten thematic strands of social studies so as to share with more teachers and students in the future.   
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� The Thematic Strands of Social Studies are I. Culture II; Time, Continuity, and Change; III People, Places, and Environments; IV. Individual Development and Identity; V. Individuals, Groups, and Institutions; VI. Power, Authority, and Governance;  VII. Production, Distribution, and Consumption; VIII. Science, Technology, and Society; IX. Global Connections and X. Civic Ideals and Practices 
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